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INTRODUCTION 

Peer assessment can be used in EFL (English as a Foreign Language) writing classes 

as a form of formative or summative assessment. Since the students are the same age, 

they will be more attentive and open to their friends' comments and suggestions. Students 

can learn to be integrated learners by evaluating the work of their peers. According to a 

systematic review conducted in 2023, self and peer assessment can promote a student-

centered approach and sustain the development of a self-regulated attitude toward 

academic achievement (Eleonora Concina 2022). They were able to express their 

opinions openly and ask for clarification (Diliana, 2018). 

During this time, teachers need to be more creative in giving assessments. Today, 

teachers are accused of using information and communication technology (ICT) in their 

lessons, including in assessment activities. The use of Information and Communication 

Technology (ICT) in education has become increasingly popular in recent years. 

According to a literature review conducted in 2022, the use of ICT in education has 

resulted in positive gains for students, including increased attention, engagement, 

motivation, communication, process skills, teamwork, and gains related to their behavior 

towards learning. The review also found that the use of ICT helps students access digital 

information and course content effectively and efficiently, supports student-centered and 

self-directed learning, and promotes collaborative learning in a distance-learning 

environment. (Stella Timotheou, Ourania Miliou, 2022) 

Mobile devices come with thousands of user-friendly applications that also have 

significant potential to be incorporated into language learning. One type of application 

that is now used extensively in Language Teaching Learning (LTL), specifically in the 
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The purpose of this study was to examine students' attitudes toward Facebook-

assisted peer assessment of writing tasks. This research involves sixteen 

participants who voluntarily participated in this study. Based on action research 

with interviews and observational data, the qualitative results are unfavorable. 

These are: 1) students do not have good ability to do peer assessment. 2) Students 
do not have good sensitivity to errors in their friends' writing in terms of 

punctuation and grammar. 3) The problems faced by students in conducting peer 

assessments can be seen from their lack of ability to conduct peer assessments and 

lack of sensitivity toward grammatical and punctuation error itself, more over they 
are not authentical user of Facebook so they seem unenthusiastic to this activity. 

Furthermore, this current study demonstrates the students’ respond of Facebook 

peer assessment as an assessment method for improving learners' mastery of 

English writing 
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EFL setting, is the Social Networking Service (SNS), which has the primary function of 

communicating with others. One way to connect socially is through social media 

(Fithriani, 2019). 

Facebook is the world's most used social media site, with 2.32 billion monthly 

active users (Influencer Marketing Hub, December 2019 last update). Including 

Indonesia, which is listed as one of the top 10 countries with the most Facebook users 

(see Figure 1). Additionally, this is a good opportunity to integrate Facebook as an online 

teaching tool to teach his EFL in an Indonesian context.  

However, many Indonesian EFL teachers still do not use Facebook into their lesson 

plans, particularly when teaching EFL writing. Although using Facebook as a tool in a 

virtual classroom has a lot of potential, especially for peer review of EFL writing. 

However, there has not been much investigation on how Facebook is used as a tool 

in EFL writing classes in Indonesian secondary schools. Thus, in order to close this gap, 

the researcher intends to incorporate Facebook as a tool into the online assessment tool 

that the students used to provide peer feedback on their own descriptive text writing. The 

researcher also wants to know what the pupils think of it. The study's researcher thought 

that the results would be useful for teaching and learning, particularly in nations where 

English is written. 

This study is restricted to looking into how students reacted to peer review of their 

Facebook-assigned descriptive text. This study focuses on the students' reactions to this 

novel experience in the writing classroom, peer assessment of descriptive text written 

through Facebook. Based on how students respond to peer evaluation on Facebook, 

pedagogical implications will be drawn. 

In performing this research, the researcher formulates the following research 

question: How are students’ attitudes toward peer assessment activity via Facebook? 

Based on the research question stated before, the current study is being performed to 

investigate how Facebook supports students in providing peer assessment on their 

descriptive text writing. This issue's instructional approach is used to provide a more 

detailed description of the stages. The current study is being performed to provide 

teachers with fresh experiences in incorporating Facebook as a tool in the online 

pedagogical tool. 

Furthermore, the goals of this study are to identify and analyze the students' 

responses to using Facebook to provide peer feedback on their descriptive text writing. 

To determine whether students would be interested in undertaking peer assessment of 

their writing via Facebook. The reactions of the students will be the primary focus of this 

study. 

 

METHODS 

To carry out this study, a qualitative technique with an action research design is 

used. According to Burns (2010), the goal of the phrase 'action research design' is to 

identify a 'difficult' scenario or topic that participants - including teachers, students, 

managers, administrators, or even parents - believe is worth investigating more deeply 

and on a frequent basis. According to Kemmis (2009), action research is a practice-

changing activity that cannot neglect the theoretical terrain that may assist participants 

operate from a critically informed viewpoint on social reality. Furthermore, Kemmis and 

McTaggart (2014) have moved beyond thinking of action research as a self-reflective 
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spiral of cycles of planning, acting and observing, reflecting, and then re-planning in 

successive cycles of improvement (see Figure 2). 

The core concept of action research is to participate in a problematic situation in 

a methodical manner in order to effect changes in practice. Importantly, the changes that 

occur in action research are those that are based on data collected systematically by an 

intervention researcher. Thus, changes in the educational environment result from 

tangible facts rather than views of how things are (Burns, 2010). 

 According to the key writers in this subject, Kemmis and McTaggart (1988) (in 

Burns, 2010), action research generally encompasses four broad phases in a study cycle.  

These are the phases of preparation, action, observation, and reflection.  More information 

about the phases is provided below 

1. Planning 

During this phase, the author identifies a problem or issue and develops a plan of action 

to enhance a specific aspect of the study setting. This is a forward-thinking phase in which 

the author considers: i) what sort of inquiry is feasible given the reality and restrictions 

of the author's teaching setting; and ii) what future improvements the author believes are 

achievable. 

2. Action 

The plan of action is well-thought-out, and it entails certain purposeful interventions 

into the author's teaching environment, which the author will implement over a set period 

of time. The interventions are 'critically informed' in the sense that the author analyzes 

the author's assumptions about the existing situation and plans new and alternative ways 

of doing things. 

3. Observation 

This stage involves the author systematically examining the impacts of the action and 

documenting the context, activities, and views of people involved. It is a data collecting 

phase in which the author collects information about what is happening using 'open-eyed' 

and 'open-minded' techniques. 

4. Reflection  

At this phase, the author reflects on, evaluates, and describes the effects of the activity 

in order to make sense of what has occurred and to better comprehend the problem that 

Figure 1:  Cyclical AR model based on Kemmis and McTaggart (1988) (in Burns, 2010) 
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has been investigated. The author may elect to do more cycles of action research to further 

improve the situation. 

 

RESULTS & DISCUSSION 

Results 
This study has some general pattern results. These general pattern findings include:1) 

students’ ability in conducting peer assessment. 2) students’ sensitivity toward errors in 

grammar and punctuation. 3) problems experienced by students in conducting peer 

assessments. Such themes are an important part of the research question about “How are 

students’ attitudes toward peer assessment activity via Facebook?”. 

The observation showed that 1) The students did not have proper ability to conduct 

peer assessment 2) The students are lack of sensitivity to errors in grammar and 

punctuation found in their friends' writings 3) The problems faced by students in 

conducting peer assessments can be seen from the two previous findings regarding 

student abilities and students' sensitivity to errors in grammar and punctuation. The two 

previous findings show that lack of knowledge and ability is a problem experienced by 

students in this activity. Then the students' lack of sensitivity to punctuation and grammar 

is also included in the problems experienced by them. Furthermore, because they are not 

frequent Facebook users, they do not appear to be enthused about utilizing Facebook to 

perform peer assessments.  

Discussion 

Based on the findings found in this study, researchers can conclude that as follows: 1) 

students do not have good ability to do peer assessment. 2) Students do not have good 

sensitivity to errors in their friends' writing in terms of punctuation and grammar. 3) The 

problems faced by students in conducting peer assessments can be seen from their lack 

of ability to conduct peer assessments, their lack of sensitivity to errors in grammar and 

punctuation, and also that they are not natural users of Facebook so they are not very 

enthusiastic in carrying out this research. This finding is in line with the results of a 

previous study conducted by (Awaludin, 2015) that when peer assessment done in school, 

it is not as effective as the usual drilling approach. In other words, peer assessment via 

Facebook is ineffective. 

From the description above, the researcher believes that students who do peer 

assessments should be students who have good abilities in related material. Teachers can 

pre-select students to see students who have the potential to have the ability to do this 

peer assessment so that the percentage of peer assessment success will increase. 

 

CONCLUSION 

The author can conclude that in this study students still lack the ability to do peer 

assessment. This is evidenced in the findings in chapter four which show that students do 

not provide a complete and clear explanation of each peer assessment point but only fill 

in each assessment point with a short answer. Then students also do not have sufficient 

sensitivity to find errors in grammar and punctuation in their friends' writing so that their 

friends do not get constructive feedback regarding grammar and punctuation. 
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Canada.  

Kemmis, S. (2009). Action research as a practice‐based practice. Educational Action 

Research, 17(3), 463–474. https://doi.org/10.1080/09650790903093284  

Kemmis, S., McTaggart, R., & Nixon, R. (2014). The Action Research Planner. 

https://doi.org/10.1007/978-981-4560-67-2  

KALELIOĞLU, F. (2017). Using Facebook as a learning management system: 

Experiences of pre-service teachers. Informatics in Education, 16(1), 83–101. 

https://doi.org/10.15388/infedu.2017.05  

Knapp, P. (2005). Genre, text, grammar: Technologies for teaching and assessing 

writing. Google Books. 

https://books.google.com/books/about/Genre_Text_Grammar.html?id=6VP1slsp

P7oC  

Linke, K. (2015, January 2). Generation facebook? – the history of social networks. 

Academia.edu. 

https://www.academia.edu/9977252/GENERATION_FACEBOOK_THE_HIST

ORY_OF_SOCIAL_NETWORKS  

Linse, C., & Nunan, D. (2005). Practical English language teaching: Young learners. 

McGraw-Hill Education.  

Livingston, Becky. (2010).UsingWeb2.0Technologiesp.1. New York: ASTD Press.  

Luo, T. (2014). Web 2.0 for language learning. Cyber Behavior, 1071–1088. 

https://doi.org/10.4018/978-1-4666-5942-1.ch055  

Maguire, M. & Delahunt, B. (2017). Doing a Thematic Analysis: A Practical, Step-

by-Step Guide for Learning and Teaching Scholars. All Ireland Journal of 

Teaching and Learning in Higher Education (AISHE-J),8, 335: ……...1-14. 

Mae, S. (2021, November 25). Facebook for educational purposes: Two important 

features. Research-based Articles. 

https://simplyeducate.me/2021/05/13/facebook-for-education/  

Mazer, J. P., Murphy, R. E., & Simonds, C. J. (2007). I’ll see you on “Facebook”: The 

effects of computer-mediated teacher self-disclosure on student motivation, 

affective learning, and classroom climate. Communication Education, 56(1), 1–

17. https://doi.org/10.1080/03634520601009710  



Abdurahman, I., Ridwan, I., & Saefullah, H. / Jurnal Ilmiah Wahana Pendidikan 10(6), 483-490 

 

 

 

- 489 - 

 

 

 

 

Miangah, T. M. (2012). Mobile-Assisted Language Learning. International Journal of 

Distributed and Parallel Systems, 3(1), 309–319. 

https://doi.org/10.5121/ijdps.2012.3126  

Miftah, M. Z. (2016). Increasing EFL Students’ Writing Abilities Using Peer 

…….Response Activities via Facebook. Indonesian EFL Journal: Journal of ELT, 

…….Linguistics, and Literature. 

Nurlaelawati, I., Lengkanawati, N. S., & Gunawan, W. (2020). Recontextualising genre-

based pedagogy in Indonesian context: A case of Preservice Teachers. 

International Journal of Education, 12(2), 80–91. 

https://doi.org/10.17509/ije.v12i2.23394  

Ong, J. (2017). Teaching writing to multilingual learners using the genre-based approach. 

Asian English Language Classrooms, 83–97. 

https://doi.org/10.4324/9781315755243-6  

Ramadhani, P. (2018). Using Facebook comments in teaching writing skill. Proceedings 

of The ICECRS, 1(3). https://doi.org/10.21070/picecrs.v1i3.1398  

Ramdani, J. M., & Widodo, H. P. (2019). Student teachers’ engagement in Facebook-

Assisted Peer Assessment in an initial teacher education context: Speaking 2.0. 

Journal of Education for Teaching, 45(3), 348–352. 

https://doi.org/10.1080/09589236.2019.1599503  

Sarasvati, A., & Sriyati, S. (2019). Implementation Analysis of Formative Self and peer 

assessment towards critical thinking skill in junior high school. Journal of 

Physics: Conference Series, 1157, 022042. https://doi.org/10.1088/1742-

6596/1157/2/022042  

Shih, R.-C. (2011). Can web 2.0 technology assist college students in learning English 

writing? integrating facebook and peer assessment with blended learning. 

Australasian Journal of Educational Technology, 27(5). 

https://doi.org/10.14742/ajet.934  

Suparna, I. G. W., Padmadewi, M. P. N. N., & MA Prof I. Nyoman Adi Jaya Putra. (2013, 

January 1). The effect of peer-assessment and anxiety on writing competency of 

Grade X students of SMA Negeri 5 Denpasar. Jurnal Pendidikan Bahasa Inggris. 

https://www.neliti.com/publications/118828/the-effect-of-peer-assessment-and-

anxiety-on-writing-competency-of-grade-x-stude  

Timotheou, S., Miliou, O., Dimitriadis, Y., Sobrino, S. V., Giannoutsou, N., Cachia, R., 

Monés, A. M., & Ioannou, A. (2022). Impacts of digital technologies on education 

and factors influencing schools’ digital capacity and Transformation: A Literature 

Review. Education and Information Technologies, 28(6), 6695–6726. 

https://doi.org/10.1007/s10639-022-11431-8  

 

Tompkins, G. E. (1995). Language arts: Content and teaching strategies. Google Books. 

https://books.google.com/books/about/Language_arts.html?id=7m3uAAAAMA

AJ . 

Topping, K. J. (2009). Peer assessment. Theory Into Practice, 48(1), 20–27. 

https://doi.org/10.1080/00405840802577569  

Widodo, W., Handoyo, A., & Gupta, D. (2019, February 13). Asian english language 

classrooms: Where theory and practice meet. Taylor & Francis. 

https://www.taylorfrancis.com/books/edit/10.4324/9781315755243/asian-

english-language-classrooms-handoyo-widodo-alistair-wood-deepti-gupta  



Abdurahman, I., Ridwan, I., & Saefullah, H. / Jurnal Ilmiah Wahana Pendidikan 10(6), 483-490 

 

 

 

- 490 - 

 

 

 

 

Yotyodying, S., Dettmers, S., Erdal, K., & Jonkmann, K. (2021). Educational usage of 

Facebook and academic achievement in distance university students: Mediated by 

basic needs satisfaction. Education and Information Technologies, 27(4), 4905–

4924. https://doi.org/10.1007/s10639-021-10804-9  

 

  


